Artifact:  Journal Article

Title: Guided Reading: Who is in the driver’s seat?


As a resource teacher, I have had very little experience implementing Guided Reading groups within my own classroom.  Since I teach small groups of gifted students, I generally stick to using literature circles.  However, I spent time as a teacher assistant before inheriting my own classroom and I have seen many different examples of Guided Reading groups and one thing I noticed is that every teacher has their own way of running these groups.  


In each workshop I have attended as a beginning teacher, I have heard many different interpretations of how these groups are to be run.  At the beginning of the year, we were told to perform a running record on our students and then place them into groups according to reading level.  At the next meeting I attended, they instructed us not to place students into reading groups according to reading level because this is much like grouping students by ability.  They felt that those on low reading levels may feel defeated because they are placed with other low readers.  Their suggestion was to place students in small groups based off of skills they needed extra assistance utilizing effectively.  Then, at the most recent meeting I attended, they suggested that students be placed into small reading groups based off of their interests.


What I discovered from reading this article is that all of these ways of running a reading group are correct.  There is no wrong way of facilitating a Guided Reading group as long as the student is in the driver’s seat.  In fact, this article says that it may be beneficial to utilize all of these different ways of grouping so that students are not always grouped with the same students and so that they get all of their needs met.  The true purpose of Guided Reading groups is to work with students on their level and help them grow.  As long as you are allowing your students to interact with the text, develop their skills, and allowing them the opportunity to discuss their readings, you are assisting your students on their journey to become a better reader.  The most important thing about Guided Reading groups is that you are looking at students as an individual and choosing the appropriate texts and skills to help them become the best reader possible.

Artifact: Website

Title: Guided Reading Glogster
Website URL:  http://www.glogster.com/kbc522/guided-reading/g-6l8savvk0jpummavrv330a0

This is a glogster that I created in my Children’s Literature class.  I included it in my portfolio because it contains a lot of good information on Guided Reading.  Irene Fountas and Gay Su Pinnell first introduced the concept of  the Guided Reading group.  In the first section of my glogster I included a brief biography on each of these ladies in order to establish their creditability in the field of education. Though most educators have heard of Fountas and Pinnell, it never hurts to provider readers with background knowledge.  In section two, I included a brief definition of Guided Reading for those who may be unfamiliar with the concept.  The most important aspect of Guided Reading groups is that you meet the reader on their individual level. The third section of my glogster details how Guided Reading should be utilized in classrooms and how it matches readers to texts in order to increase comprehension and increase student engagement.  Guided Reading groups increases comprehension and increases student engagement because they are matched with appropriately leveled texts and do not feel frustrated.  Also, because of the small group size, students are able to discuss and interact with the book more than they would in a whole group setting.  Section four links to two examples of Guided Reading groups being used in classrooms. This is important is to see because the concept of Guided Reading groups can be overwhelming and it often helps to have direction and examples when launching a new strategy in your classroom.  Though I may be biased, I feel like this webpage offers a wealth of information for someone wanting to learn more about Guided Reading and what Guided Reading groups look like within a classroom setting.  

Artifact: Lesson Plan

Title: Guided Reading Overview
Website:  http://www.austinschools.org/curriculum/la/resources/documents/LA_Guided_Reading_Overview.pdf

This website hosts a Guided Reading overview that provides excellent information and lesson plan examples.  It begins by describing the purpose of Guided Reading and the benefits of using Guided Reading in the classroom.  I was confused because it used the acronym TEKS skills and I was not sure what these letters represented.  Upon some investigation, I discovered that TEKS refers to Texas Essential Knowledge and Skills, which is the official curriculum for the state of Texas.  Despite the lessons being written specially for Texas schools, they are relevant to anyone looking to utilize Guided Reading groups in their classroom.


These lesson plans suggest that Guided Reading lessons be set up using three segments: Before, During, After.  Before reading should include picture walks, predictions, discussing difficult vocabulary, and making personal connections.  During the reading, the teacher should ask comprehension questions, text features should be discussed, and new vocabulary should be addressed.  After reading, the students can work on fluency by rereading, work on summarizing, or tackle other concepts such as cause and effect.  This overview of Guided Reading also explains the teacher’s role and student’s role during Guided Reading groups.


The most beneficial portions of this overview are the sample lesson plans and sample lesson formats.  Many teachers struggle with organizing the Guided Reading groups but these lesson plans lay out very specific plans that allow the teacher to think through every aspect of the group.  Though they were designed for Texas standards, they can quickly be tweaked to benefit any teacher in any state.  I particularly like the lesson plan that focuses on Myths and Legends.  

Artifact: Journal Article

Title:  Interactive Read Alouds: Teachers and Students Constructing Knowledge and Literacy Together

This article discusses the importance of interactive Read Alouds and their importance for emergent readers.  The author, Angela Wiseman, believes that they are important because they allow teachers to actively model and scaffold comprehension strategies, engage readers, and cultivate a community of learners and a positive learning atmosphere of camaraderie. 


Wiseman conducted a nine-month ethnographic study in an urban kindergarten classroom to study the role that interactive Read Alouds play in a classroom.  She believes that they create important learning opportunities for emergent readers by providing opportunities for open-ended responses combined with specific reading instruction.  Wiseman concluded that interactive Read Alouds created a classroom environment that allowed students to interact and respond to literature in a way that builds on strengths and extends their knowledge.


Wiseman also described the classroom and how it was predominately African-American.  Because of this, the teacher mostly chose books for Read Aloud that were culturally relevant to her students.  She used these books to model oral reading, encourage discussion of texts, and to connect students’ individual reading and writings to the book.  She also encouraged her students to contribute to meaning making through discussion about the text and pictures.  Wiseman then broke down the different aspects of Read Alouds and how the teacher used them in her classroom and how these different aspects helped to enhance student learning.


Wiseman ultimately concludes through her research that Read Alouds are very important to classrooms because they not only provide opportunities for children to develop their literacy skills but also allow the teacher and students to participate in a community of learning where the students fill comfortable to explore and discuss books.  

Artifact: Website

Title:  Books to Read Aloud
Website:  http://www.multcolib.org/kids/booklists/booksaloud.html

I chose to include this website in my portfolio because it hosts a list of good read aloud books for students of all ages.  It provides a picture of the book and a little synopsis of each title so that the teacher can discern if the book would be interesting to his or her classroom. It also has links to other webpages that offer information about books that would prove to be beneficial to teachers.


I know many times when choosing a novel to read with my students I spend countless hours searching the web looking for good recommendations and reading books summaries.  This webpage has compiled a list of many different genres to be chosen from when looking for a book to read aloud.  The little synopsis helps to determine if the book would engage students and if they would be able to relate to book in order to make connections.  It also allows the teacher to judge if the title will be pertinent to the topic or concept to be covered and the skill to be practiced.
Artifact: Lesson Plan

Title:  Lilly’s Purple Plastic Purse- designed to be used with 1st grade.


This is an excellent lesson plan that I found on the Internet while browsing for artifacts to include in this section of my portfolio.  I really liked how descriptive the lesson plan was and found that it was a really good example of how a teacher models and interacts with a text during a read aloud.


She begins by connecting the student with a book that they read earlier by the same author and she then reviewed the strategy of making a prediction.  The class then created a prediction chart together.  This introduction allowed students to make a text-to-text connection and engaged them directly in the book by allowing them to make predictions and have them recorded on the anchor chart.  She then broke the book down in the “model text chunks” and wrote beside each page number exactly what she planned to say and do.  She also planned what the students would say and do.  In some circumstances she thought aloud and the students just listened to her, this is her modeling the skill for her students, which is an important part of the read aloud.  On other pages in the text, she had her students turn and talk or share their ideas out loud.  This is an important strategy to use because it engages students, allows them to discuss the text, and allows them to feel like they are sharing and experiencing the book together.  These feelings of community are an important aspect of a read aloud.  


I feel that this is an overall excellent example of a read aloud lesson plan and would be useful to use, as an example, when planning an interactive read aloud of your own.  

Artifact: Periodical Article

Title: 10 Questions About Independent Reading

I included this periodical article in my portfolio because it answers ten tough questions about Independent Reading that all teachers have; especially teachers new to the profession like me.  I especially liked question number five where it discussed options for teachers who do not have large classroom libraries.  I had never thought about swapping books with a colleague in order to keep both libraries new and refreshed.  I also liked question number three where the article discusses how much reading time is appropriate for each grade level.  While working as a teacher assistant, I worked in a Title I school where they required an hour and thirty minutes of Independent Reading time.  I was not a big supporter of Independent reading time because the students were rarely ever on task.  Instead, they were taking trips to the bathroom, making multiple trips to the trashcan, or napping while pretending to read.  I began to think that it was a waste of perfectly good instructional time.  However, in this article it is recommended that students spend at least 40 minutes reading and that this time can be broken up with literacy centers until students begin to gain stamina.  I feel like using Independent Reading time in this manner along side literacy centers would make for a well-balanced classroom.  

Artifact: Journal Article

Title: Facilitating Engagement by Differentiating Independent Reading

This is a truly wonderful article!  It acknowledged thoughts that I had in the past about Independent Reading time being a waste of instructional time.  The article describes ways in which teachers can ensure that Independent Reading time is beneficial and not a time for students come up with creative ways to escape reading.


According to the article, there are eight different kinds of readers in everyone’s classroom.  They are:  Fake Readers, Challenged Readers, Unrealistic or Wannabe Readers, Compliant Readers, Does Nonfiction Count? Readers, I Can, but I Don’t Want to (Even Though I Enjoy It) Readers, Stuck in a Genre (or Series) Readers, and Bookworms.  Each type of reader has his or her own needs for differentiation and teacher guidance.  The article provides a checklist that teachers can use to identify the type of readers she has in her classroom, it then offers ideas to assist each of these types of readers to become engaged in their books and in turn become the best reader possible.  The article also offers eight tips for a successful Independent Reading time period.  Overall, it was a very informative and helpful article.  
Artifact: Lesson Plan

Title:  BOOKMATCH: Scaffolding Independent Book Selection
Website: http://www.readwritethink.org/classroom-resources/lesson-plans/bookmatch-scaffolding-independent-book-1172.html?tab=4#tabs


I included this lesson plan in my portfolio because a student selecting an appropriate book is an integral part of any Independent Reading time.  If students are not appropriately matched to their books than it is likely that they will not become engaged in reading and will wonder around the classroom instead.  Though this lesson plan was designed for grades 6-8 it can easily be modified to fit any grade level.  


This lesson is broken into six different sessions that prepare students to be independent and responsible for their own just-right book selection during independent reading time.  The lesson plan helps teachers to create a BOOKMATCH poster that assists in introducing various criteria that influence book selection such as length, language, topic, and genre.  Students will then use this criterion to help them select engaging and appropriate books to read.  The purpose of this lesson is to educate students on how to best pick books that they will be interested in and capable of reading without reaching a frustration level.  By picking books in this manner, students are more likely to become engaged during Independent Reading time.  They will also benefit by increasing their reading stamina and developing their comprehension skills through exposure to texts that they enjoy and are capable of reading.

Artifact:  Periodical Article

Title:  Writer’s Workshop:  Does It Improve the Skills of Young Writers?

I included this article in my portfolio because it details a teacher’s journey from being an ineffective writing teacher to inspiring young students to pick up then pencil and craft meaningful writings of their own.  Barbara Karsbaek begins by describing what her students looked liked during writing time when she first began teaching.  They were bored, staring into space, twiddling their thumbs, and doing anything but writing.  However, all that changed once she learned about Writer’s Workshop.


This article discusses what Writer’s Workshop is and how the time during this block of the day should be spent.  It should include a quick mini-lesson, writing time, conferences, and a sharing time.  The mini-lesson should detail a particular skill to work on while writing.  Writing time is when students put the skill to use.  Conferences can be peer conferences or teacher conferences depending on teacher preference and the capabilities of other students to peer edit. During sharing time one student or all students, depending on teacher preference, can share their writings and highlight the particular skill they were asked to concentrate on while writing.  


This article also discusses the writing process and outlines the steps that students should advance through before publishing a piece of work that has been written during Writer’s Workshop.  It gives some history of teaching writing and how the writing process was developed and how it eventually helped Lucy Calkins to create the Writing Workshop model.  


At the conclusion of the article, Karsbeak shares that Writer Workshop engages students because they begin to understand the purpose for writing and the importance of writing for an audience.  By seeing an expert modeling good writing skills, by interacting with their peers, and sharing their work, students hone skills to become good writers and are often proud of the works they have created. She ends by saying that Writer’s Workshop allows students the time they need to grow at their own pace.

Artifact: Article

Title: Welcome to Writer’s Workshop
Webpage: http://www.ttms.org/PDFs/05%20Writers%20Workshop%20v001%20(Full).pdf

This was an excellent article that I found posted on the Teaching That Makes Sense, Inc. webpage. It discusses Writer’s Workshop in great detail and gives excellent directions on how to plan and execute an effective Writer’s Workshop in a classroom.  It is a very beneficial article for someone trying to implement Writer’s Workshop in his or her classroom but is having a hard time figuring exactly how to initiate the program. 


The article begins by describing exactly what Writer’s Workshop is and how it looks in the classroom.  They describe it as being a way to manage a classroom during writing time. It shows a chart with each section of Writer’s Workshop and how much time should be spent on each part.  The article then explains each segment in great detail.  In the “What’s a Mini-Lesson” section, tips for designing a good mini-lesson are given along with advantages of using this approach.  It then describes, “What is Status of the Class” and it’s importance to Writer’s Workshop.  Next, it gives direction for what the teacher should be doing during the writing time.  This article recommends that the teacher spend some time writing in front of the students at least once a week in order to demonstrate that even teachers go through the same struggles and processes or writing.  Teachers should also hold conferences with individual writers to offer suggestions and make students feel valuable; it even outlines some good questions to ask students during conference time. The article then gives tips for managing sharing time and for planning Writer’s Workshop.  The best part of the article is that it includes a document that helps teachers remember how to organize a Writer’s Workshop, one that helps with management strategies, and one that helps with designing a Writer’s Workshop lesson plan.  This article contains a lot of valuable information on how to initiate Writer’s Workshop in a classroom and how to do it right.

Artifact: Lesson Plan

Title:  Launching a Writer’s Workshop

Website: http://www.scholastic.com/teachers/lesson-plan/launching-writer39s-workshop

The last artifact that I included in this section is a lesson plan on how to launch Writer’s Workshop in a classroom.  It is important to set student’s off on the right foot when implementing Writer’s Workshop in your classroom because it lays the groundwork for how the class will function throughout the year.  It is important to get students motivated and engaged from the very beginning.


This lesson plan has students interview each other and their parents to find out why and when writers write.  They begin to realize that there are many reasons to write and that everyone is a writer.  The students also research published authors and learn where they get their ideas and motivations to write.  The final section of this lesson is to have students write some of their own ideas down in a notebook.  


I really liked this lesson because the interview with parents and other students emphasizes the idea that everyone writes. Not everyone publishes their writings but everyone emails, Facebooks, and text messages in this day and time, which are all forms of writing.  It is more important than ever that students develop good writing skills because there is not a day that passes as an adult that some sort of writing is not required.  I also like that students research authors and learn that they too struggle with coming up with ideas for their books and that they too suffer from writers block.  I think it is important for students to learn that writing is a struggle and a process even for people who do it professionally.  Last, but not least, I think it is very valuable for students to have time to brainstorm ideas for their writings.  I know, some days I am much more creative than I am on other days.  It is nice to have a bank of ideas to from on days when the creative juices are not flowing.  Overall, I felt like these lessons provide a good foundation and good motivation for students to write and become engaged in writing.

Artifact: Article

Title:  10 Do’s and Don’ts of Word Study

I included this article in my portfolio because I have never seen Word Study used effectively.  In the Title I school where I worked, they used the program Words Their Way and students were placed into spelling groups with students who needed to work on the same patterns and words.  In the groups, the students would sort the words each day and then these same words would be their spelling words at the end of the week.  The teacher never monitored students understanding of their words during this time, she never had them read the words aloud to her, she was not even sure if the students knew what the words meant or how to spell them.  I honestly thought that Word Study was a waste of time because the words were taken out of context and I did not feel like sorting them by a phonemic pattern helped to expand student’s vocabulary in the least.  In fact, I don’t think students received anymore benefit from this activity than they would have if they had just been asked to write the words three time each and memorize them for their spelling test.  This article offers many examples of Word Study options that do provide students with a deeper understanding of vocabulary and help them to really understand words and their meanings.


My favorite activity in this article is demonstrated in Figure 3 where students are asked to complete an “In or Out” activity.  The purpose is for students to identify words that they may read when studying a topic, in this particular case they are choosing words that might be seen while studying the Revolutionary War.  Students then must defend why they kept the word in or why they kicked the word out.  This helps develop background knowledge about a subject and also allows the teacher to see what words need to be covered to ensure student understanding.   I also like the exercise demonstrated in Figure 6 where students are asked to complete morphology tasks.  The key is to use words that are familiar to students and have them decompose the word or identify derivations of the word.  This helps students to understand how words are connected to one another.  


This was a very enlightening article and presented many activities that could be done during Word Study time.  Most of these examples could even be used during content area instruction such as using the “In and Out” activity during Social Studies or using the word rating system during Science.  This article would be very informative to any classroom teacher looking to implement meaningful and beneficial Word Study in their classroom.

Artifact: Article

Title: My November Top Ten List: Word Study in Action

Website: http://www.scholastic.com/teachers/top_teaching/2010/10/my-november-top-ten-list-word-study-in-action

I included this article in my portfolio because it shows Word Study in action in an actual classroom. Beth Newingham was not happy with any particular Word Study that she ran across while looking through resources.  In the end, she created her own Word Study program by drawing bits and pieces from Words Their Way and Word Study Lessons by Fountas and Pinnell.


Every Monday Newingham gives her student a pretest on a new spelling pattern.  Students who score a 90% or better on the pretest are given a list of challenging words that follow the new pattern while the other students will receive a list of straightforward words that follow the pattern.  Students are also given a word study homework packet that explains the new pattern to parents and describes the related word work activities. Students have all week to complete the assignments and turn them in on Friday before their test.


On Tuesday, Wednesday, and Thursday students rotate through a variety of word study centers.  The centers help them practice both the pattern-based spelling words and high frequency words. The centers often times consist of word games that help develop these skills.  The centers keep students engaged and allow them to have hands on exploring with their words. 


On Friday students take their spelling test.  Any words that are misspelled are corrected and the students then place these words on a “Words to Learn” list.  During short weeks of school, students use their “Words to Learn” list as their spelling words so that these words are not ignored and students are able to learn them and master all words for the year.


This article goes into great detail about all of the centers used, the homework packet assigned, the test given, and how to set up a Word Study program like this one in your own classroom.  It is an excellent resource, especially for teachers in K-2. 

Artifact: Journal Article

Title: Motivate Students to Engage in Word Study Using Vocabulary Games

This article offers suggestions for word games that can be played during Word Study time that will help and engage students with learning disabilities.  Getting students with learning disabilities engaged during Word Study can be challenging due to their past difficulties in acquiring reading skills.  They may become discouraged quickly and give up immediately when presented with new words that are not familiar.  However, students are more likely to devote time and effort to activities that they find interesting and that promote motivation.


One example of a game that can be played is “Mystery Word.”  This game is played in a whole class setting and is teacher-led.  Prior to playing the game, the teacher ensures that at least 20 words are displayed somewhere in the classroom.  The teacher then selects a word and writes it on a piece of paper and then folds up the paper.  The teacher gives the students in the class a series of clues to help them guess the word; after each clue is given the students make a guess.  The teacher should be careful to make sure that each clue narrows down the selection from the 20 words.  The teacher continues to give clues until a student guesses the mystery word.  


This article offers several equally entertaining and engaging games to help students with learning disabilities to become engaged.  These games would be a much more rewarding and encouraging task to a student with special needs to participate in as opposed to doing word sorts or other difficult activities.  These games could be used in small groups or during intervention time instead of with the whole class and can be used as a means to differentiate for students who need an extra push to be motivated and encouraged.

Artifact: Lesson Plan

Title:  Literature Circles: Getting Started
Website: http://www.readwritethink.org/classroom-resources/lesson-plans/literature-circles-getting-started-19.html

This is an excellent lesson plan to use when initiating Literature Circles in a classroom because it demonstrates expectations and explains roles of students while participating in their literature circle.  Literature Circles can be difficult to facilitate because it is easy for students to get off track when they are working in groups.  Discussions about books can quickly turn to discussions about the latest gossip if students are not held accountable and are not specifically instructed on expectations.


This lesson begins by having students select a book together and then they are introduced to the four jobs in the Literature Circes: Discussion Director, Literary Luminary, Vocabulary Enricher, and Checker.   The teacher, along with four student volunteers, model the task for each of the four roles and then students practice these strategies together.  This activity allows the students to see the different roles and allows students to practice the technique before they are responsible for completing the tasks on their own. This lets them become aware of exactly what is expected from them in their Literacy Group role.  After the introduction, students are ready to use the strategies introduced independently in their groups.  The roles will be rotated through the four-person group as they read the book they have chosen.


The only thing that I would add to this lesson is a group assessment and a self-assessment rubric; this way students have another level of accountability and are assessed by their peers.  This would encourage students to stay on task and perform their role and it’s duties to the best of their abilities.  I would also have a teacher observation sheet that the teacher could use while circulating to obtain informal data on his or her students and use this as part of their group participation grade.
Artifact: Journal Article

Title:  Take It Out of Class: Exploring Virtual Literature Circles


This article intrigued me because I am currently experimenting with the idea of using the website Edmodo to create an online Literature Circle with my students.  I have been apprehensive because I worry that students will be cruel to one another when there is not a teacher immediately present. I also worry that student’s poor typing skills will hinder their responses and that they are not good enough writers to express themselves on an online forum effectively.


After reading this article, I realized that my apprehensions about poor typing and writing skills are exactly why I should implement virtual Literature Circles.  We live in a digital age where we daily communicate electronically rather it be through Facebook or email.  Students must practice their typing skills and communicating through written word.  The article also makes the point that some students may feel more comfortable and will open up more while using the online forum.  Students may feel shy in class and not want to share their opinions with their peers but, online they are offered a buffer and may feel more comfortable opening up.  Virtual Literature Circles also encourage responsible and active learning because the online discussion creates a transcript that can be an excellent formative assessment tool for the teacher.  Students are more likely to be more enthusiastic about discussing a novel and using the online forum because it is new and unusual to them.  I have noted that anytime my students are afforded the opportunity to use an iPad they become instantly engaged.  


After reading this article I decided that I needed to tuck my fears away and attempt an online Literature Circle.  I am sure that it will be rocky at first, like all things new, but after a few mini-lessons on what is expected and what to do students will be fully enthralled and enjoy their online learning experience.

Artifact: Journal Article

Title:  Bridging the Gap Between Fiction and Nonfiction in the Literature Circle Setting


This article details a study that a 3rd teacher completed within her classroom.  She had her students participate in Literature Circles each day where they read a novel together. Soon she realized that her students had developed a great love for reading and interacting with fiction but that they had no particular interest in reading nonfiction books.  Though the teacher incorporated nonfiction into Guided Reading groups and into Read Alouds, the students never showed any sort of enthusiasm for the books.  The teacher realized that students would depend on nonfiction books for information throughout the rest of their school career and their adult lives; she realized a great need for students to learn to interact with and appreciate nonfiction texts.  She began to kindle a love of nonfiction by first having her students read a work of fiction in Literature Circles and then follow it up a biography that pertained to the content of the fiction book.  For example, she used Civil War on Sundays, by Mary Pope Osborn, and tied it to biographies on Lincoln and Robert E. Lee.  Overtime, she realized that students began to appreciate, enjoy, and relate to these nonfiction texts.  


I really enjoyed this article because when I think about Literature Circles I automatically draw a picture in my mind of students interacting and discussing novels.  It had never occurred to me that Literature Circles could be used for nonfiction books as well.  I really liked how the teacher first gave the students a novel and then tied that novel to a biography.  I think this helped the students have a vested interest in learning about the people in the biography and also helped them make connections that they never would have made otherwise.   This was an excellent idea that I hope to mimic in my own classroom.

Artifact:  Journal Article

Title: Under the Big Top: Using the Hartford Circus Fire of 1944 to Teacher Literacy Strategies to Connecticut’s Content Area Teachers.

This article begins by discussing how many secondary teachers feel like literacy is not their concern, unless they teach Language Arts.  Being charged with the unfortunate task of holding a workshop about literacy for teacher candidates with this mindset, the author decided she would choose a topic to introduce and slyly demonstrate how literacy plays a major role in every subject.


The author chose the Hartford Circus Fire of 1944 because it is one of the most notable historic events that occurred in the town where she was holding the workshop.  Her theory was that if she chose a topic close to home then her candidates would automatically be interested in learning more.  She had her candidates read novels about the incident and watch documentaries.  She also had a guest speaker come speak to her candidates that had actually survived the harrowing experience.  The candidates then participated in free writes, used anticipation guides, and critical viewing organizers to record their learning and activate their schema.  Finally, candidates from every different subject area were grouped together to create a unit plan about the incident that encompassed the core subjects along with technology and gym.  

Ultimately, the candidates found that it was very easy to connect the topic to all subjects.  They learned that content area literacy skills could be seamlessly integrated when using cross-departmental collaboration.  They also learned that no matter how different the subject matter may be, at the core they all require reading comprehension and critical thinking skills.


I really enjoyed the creativeness of this article and after reading it, I found myself wanting to learn more about the fire.  It made me realize how much I would have enjoyed being emerged in a unit like this one when I was a middle school student.  If content area teachers taught in this manner students would realize that subjects are not isolated and that they all play a role in our day-to-day existences.  In the end, students would learn that reading is valuable because it plays a role in everything you do as an adult and in school.  You cannot be a scientist, a doctor, or even a mathematician without reading comprehension and critical thinking skills. 

Artifact: Journal Article

Title: Applying a Cohesive Set of Comprehension Strategies to Content-Area Instruction

I have often heard the complaint from content area teachers that they do not like literacy and that they should not be held responsible for teaching literacy because they do not know how to teach it effectively.  In this article, the author introduces an easy to use, cohesive, efficient, and effective comprehension strategy.  This strategy was written for an upper elementary social studies class but it can easily be modified to work in any grade level and in any subject.


This strategy was created to help tackle difficult textbooks that students are often asked to read in higher-grade levels.  The first component of this multistep strategy is previewing.  The teacher initiates the previewing stage by having his or her students participate in three activities: (1) pre-teach proper nouns and other terminology specific to the unit that may be confusing to the student (2) Introduce the big idea of the section that the students will read and discuss what they will learn as they read, and (3) connect students’ prior knowledge with the text they are asked to read.  The last step in the previewing section is completed by allowing students to browse the reading selection and pay particular attention to subheadings.  They should also read the key concept subsection and discuss how the concept connects to the big idea.  It is also beneficial for students to list accurate connections and information on an anchor chart or write briefly about what they already know and what they think they will learn. 


The next stage is the question generation stage.  In this stage, students are taught to write three different type of questions: right there questions, putting it together questions, and making connection questions. The teacher should begin by modeling the different questions and give examples for students to refer to when creating questions of their own.  After students are comfortable with the questions, students can read in pairs, write questions, and then answer one another’s questions.  The teacher in the article utilized a Learning Log to monitor understanding.  An example of the Learning Log can be seen in Figure 1.


The next step in the strategy is to help students identify the main idea, or gist, of a paragraph or section of the text.  The teacher should have the student identify the most important who or what in the section and then tell about the most important who or what by writing the main idea statement in ten words or fewer.  The teacher should have students work in pairs to tackle this task and should allow them to use Gist Cue Cards that are shown in Figure 3.


The last step in the multistep strategy is to have students write a summary.  The teacher should have students begin to write their summary by using a graphic organizer.  A good example of a graphic organizer can be seen in Figure 4.    Next, students should be given rules to follow on how to write a good summary and should be taught how to write a summary through the use of modeling. A list of appropriate summary rules can also be seen in Figure 4.


Though this comprehension strategy was written for an upper elementary school social studies classroom, it could be beneficial to any content area that required students to read difficult texts and fully understand them.  This did not seem to be a difficult strategy to implement and it seemed to offer appropriate scaffolding and differentiation for students who may be considered struggling readers.  This would be an excellent comprehension strategy for a Literacy teacher to have up her sleeve and share with content area teachers who are struggling with teaching literacy.

Artifact: Journal Article

Title: Secondary Preservice Teachers Remember Their Favorite Reading Experiences:  Insights and Implications for Content Area Instruction

The researcher in this article polled secondary preservice teachers about their favorite reading experiences.  The participants in this study were 82 preservice teachers who were taking a required secondary content area literacy course.  There were 46 females and 36 males.  79 students were Caucasian, one was African America, one Asian, and one Hispanic.  The students majored in a many varying subject areas ranging from history to chemistry.  Overall the teachers had a very negative outlook on teaching literacy in their classes and had very negative memories of reading in their own secondary school experiences. 


I an attempt to invoke positive emotions about reading, the researcher asked the preservice teachers to think of a positive reading experience.  He also asked them to draw a picture of these experiences.  The preservice teachers cited a variety of favorite reading materials and reading spots but none of them included a school read book or reading in an academic setting.  After having the teachers reflect on their positive reading experiences the researcher asked them how they could incorporate them into their classrooms (even if they were not a Language Arts teacher) and allow their students to have positive reading experiences in a school setting.   One teacher suggested collecting books on a particular subject area and creating a classroom library where students could check out books and the books could be used as Read Alouds to pique interest in content specific topics while simultaneously encouraging reading.  For example, there is reported to be 392 works of mathematical fiction including: Letters to a Young Mathematician, The Number Devil: A Mathematical Adventure, and Life of Pi.  One of the titles could be shared with a Math class during an appropriate unit to connect reading to content area classes and to help foster a love for reading.


After participating in this study, preserivce teachers of all subject areas agreed that they needed to incorporate books into their classrooms either by doing Read Alouds, book talks, allowing students a few minutes to participate in SSR, or by simply having a class library at their students’ disposal.  They also all agreed that students should have choice in choosing their books from time to time and should be allowed to read in a comfortable setting. 

Artifact: Journal Article

Title: Shrek Meets Vygotsky: Rethinking Adolescents’ Multimodal Literacy Practices in Schools

I honestly chose to read this article because I found the title very interesting and it turned out that it was a very informative article.  This article argues that adolescent literacies includes much more than comprehension strategies and the normal things that we associate with literacy.  Adolescents need to experience an array of multimodal and digital literacies for different purposes such as social, critical inquiry, creativity, and communication.  Adolescents need these experiences because our world is so reliant on technology and because we now communicate with one another through technology and social medias.


The author argues that the terms “digital immigrants” and “digital natives” oversimplifies and exaggerates generational and socioeconomic differences, which perpetrates the assumption that all youth have innate technology and digital skills and that this is not the case.  Many of America’s students do not use the computer regularly and lack skills necessary to be an efficient technology user.  Many students do not know how to determine reliable Internet sources, how to type, or how to use software to help make presentations.  Socioeconomic differences in adolescent literacy practices also apply to students’ abilities to use technology effectively.  Students who live in middle class income families have more exposure to technology and are better at using it as compared to their peers who live in a working class family.


In order to close this gap, teachers need to accept that teaching students to use technology is now part of adolescent literacy.  Like teaching a child to read, scaffolding is needed to help students acquire the skills they need to survive in the 21st century.  Teachers need to quit assuming that all students are “digital natives” and begin guiding their students on how to use the Internet safely and efficiently, how to make presentations, and how to write and send emails.  In this day and time, students not only need to have good reading comprehension skills but they also need to be prepared for social and civic participation by becoming technologically savvy.

Artifact:  Journal Article

Title:  Adolescent Literacy Policy

This article is an analysis of the Blueprint for Reform: The Reauthorization of the Elementary and Secondary Education Act that was released in March of 2010 by the U.S Department of Education.  The report begins with a call to action by stating, “America was once the best educated nation in the world.  A generation ago, we led all nations in college completion, but today, 10 countries have passed us. It is not that their students are smarter than ours.  It is that these countries are being smarter about how to educate their students.  And the countries that out-educate us today will out-compete us tomorrow” (p. 146).  In order to help us compete with other countries in education, the Blueprint outlines five focus areas: 1) College-and career-ready students 2) Great teachers and leaders in every school 3) Equity and opportunity for all students 4) Raise the bar and reward excellence 5) Promote innovation and continuous improvement.  The author takes issue with these five focus areas because he feels that in a round about way they blame teachers for America’s drop in education rank and he claims that this is not the case.


The author begins by arguing that the Federal Government does not invest enough money into the education system and that countries that out rank America spend much more money on their education systems.  He states that radical reforms in literacy education come with a hefty price tag that the government is unwilling to fund.  He also states that the U.S Department of Education points their finger at uninformed teachers, unskilled and unmotivated students, and school districts that hold students to low standards.  He states that the implications of this leads to more assessments in order to check if teachers are performing their job adequately and more pressures on students to achieve.  Instead of implementing more testing and teacher checkpoints, the government should spend more money providing professional development for its teachers. 


Another point of contention with the author is that while the government blames teachers for poor literacy skills, they also cut funding which requires states to lay off qualified teachers and cram up to 35 students into a classroom.  Secondary teachers often see upwards of  200 students a day and have little time to spend with them one-on-one to effectively differentiate and teach comprehension and critical thinking skills.  He states that no amount of professional development can help teachers perform better when they are being asked to work with such large numbers.  Along with packed classrooms, teachers are also asked to work in schools that are dilapidated and that do not have access to the technologies that students require in order to be fully literate in the 21st century.  Ultimately, his message is that the Federal Government is failing the education system by increasingly placing blame on teachers while tying their hands on what they teach through increased assessments, mandated literacy curriculum (such as Imagine It), and by not allowing them to teach in the way necessary to meet certain populations needs.

Artifact: Journal Article

Title: The Literacy Needs of Adolescents in Their Own Words


This article examines the needs of seven adolescent students that participated in a study to analyze whether reading/literacy programs are meeting adolescents’ individual needs in secondary schools.  The adolescents where assessed one-on-one to find out what motivated them to read, their word identification levels, their comprehension levels, and what reading strategies they utilized to assist in their comprehension. The curriculum of the schools where the students attended was determined by reviews of multiple sources including: websites, interviews with parents, and information from teachers.  


The results concluded that most of the participants were able to read but that their comprehension was well below grade level.  Because the students were able to read on grade level, they were not receiving intervention that focused on comprehension.  Two of the students participated in a scripted programs at their school that focused on phonics, which was in no way providing with the support that aligned with their learning needs or strengths.  All of the students complained that they struggled most in content area classes because they received no help with comprehending the materials they were asked to read in those classes.  They all shared that they were able to read better on the computer and that they liked using online resources to read.  All of the parents complained that their students had passed state achievement tests but were struggling to understand what they read in the classroom. 


The researchers suggest that in order to truly meet the needs of adolescent students, they should not participate in scripted programs but, should be taught based on their personal needs and strengths.  Adolescent students also need exposure to highly qualified reading specialists in secondary school not just in primary schools.  Content area teachers need to focus on providing before, during, and after activities to help students understand the complex text they are asked to read in class.  Last but not least, teachers need to utilize technology in their classrooms to help enhance instruction and allow students to participate in reading in a way that they enjoy and understand.

Artifact:  Journal Article

Title:  The New Literacies of Online Reading Comprehension: Expanding the Literacy and Learning Curriculum

This article argues that the meaning of literacy continuously changes at a rapid rate because new technologies for information and communication continuously appear online.  It presents the idea that educators have been inundated with information from outside the research community that is unscientific, untested, and creates misleading conceptions about  Web 2.0 and about the notions of digital native and digital immigrants.  Because of these ideals, educators have begun to develop more rigorous and systematic approaches to the study of these issues however, they are ignoring three very important issues which are: 1) Literacy is now deictic because its nature and meaning continuously change 2) Effective online information use requires additional online reading comprehension practices and skills 3) Misalignments in public policy, assessment, and instruction impedes the ability to prepare students for the effective use of online information and communication.


The United States is on track to acknowledge these overlooked issues with the adoption of Common Core State Standards.  New literacies and online reading comprehension are recognized as a central design element in the English Language Arts standards.  However, online reading and Internet use are more visible in the writing standards and not the reading standards.  Because of how the internet standards are placed, it is unlikely that the new assessments being considered will include the new reading skills required for successful online information use, which is a disservice to students since it will be play a large part of their life beyond school.  The author ends the article by saying that integrating new literacies into the reading curriculum appears to be a slow process and that it is met with resistance likely because educators do not want to move beyond their comfort zone of using books or maybe because the continuously changing field of technology is too challenging to navigate.  She ends with the reminder that if educators choose to ignore using technology and expanding online reading skills in the classroom that it may have consequences for America’s students in their lives beyond school.

Artifact: Journal Article

Title: Writing for the Instant Messaging and Text Messaging Generation: Using New Literacies to Support Writing Instruction

This article argues that by integrating new literacies into writing instruction, teachers can provide a bridge to emerging forms of writing and communication in order to make writing more meaningful and engaging for their students in the 21st century.  Many teachers have negative opinions of these forms of writings because they see a negative impact on their students’ academic writing due to emoticons and abbreviations used while texting.  However, teachers can use this interest in digital media to communicate and write to their instructional advantage.   This article presents a case for infusing new literacies into the writing curriculum along with instructional suggestions for teachers and how to meet the needs of their students in this digital age.


Writing is an integral part of students’ lives today because of their use of text messages and social networking sites.  However, students often do not recognize the fact that this type of communication is writing.  They view this form of writing as separate from the process writing that they perform in school.  However, Internet resources can enhance the writing process for teachers and students and can help students make a connection between the writing they do for fun and the writing required of them in the school setting.  Online videos about writing can prove beneficial to help students become better process writers and they will enjoy viewing the videos as opposed to listening to a lecture.  Students could bring their MP3 players to school and could be allowed to listen to them while writing in order to immerse themselves into the mood of their writings.  Students can look at works of art online and then write about the untold story behind the artwork.  Students can view videos about famous authors and hear about their writing process and learn that it is not easy for anyone.  Students can use The Writing Process website to learn how to review their peers work and offer constructive criticism without hurting their feelings.  This is an excellent resource to help students become effective peer editors.  Instead of requiring all students to write a five-paragraph essay, teachers can assign a piece of writing meant to persuade but the piece may include video images, music, and the student narrating.  Students still must write to create these products but it allows the students to be creative and have fun with the writing process. Students can utilize online blogs to have book talks and to share book reviews.  Some teachers have begun to use texting, email, IM, and Twitter in their classrooms.  One example given was that a teacher created a blog and then sent text messages about Shakespeare assignments to groups of students in her class.  Each group had a different task to complete.  The students received the assignment on their cell phones, worked together on the task, and sent their electronic response to the teacher via text message.  The students had to summarize a passage from the text so it was ideal for the short text message format.  Another way to facilitate collaborative learning is by utilizing blogs, wikis, and cloud computing.  


Instead of schools and teachers discouraging students from using technology to communicate in their classrooms they need to jump on the bandwagon.  There is a wealth of resources online that help teachers to engage students in writing and used correctly it can teach them the fundamental mechanics required to be viewed as literate in our society.  Instead of viewing technology as an enemy, educators need to embrace it as a friend and find the educational value of teaching students on their level by utilizing their interests.  

Artifact:  Journal Article

Title:  New Literacies and Multimediacy:  The Immersive Universe of The 39 Clues

I chose this article because I have often picked up The 39 Clues books and wondered if it is something that I could utilize in my classroom.  I have never read one but, I was curious to see how these books utilize new literacies and how they can be used in a 21st century classroom.  It was interesting to discover all the benefits for children if they read these books.


The 39 Clues is a series produced by Scholastic for readers 7-14 years old.  It includes printed texts, trading cards, and a website.  In order for readers to fully experience this series, they must be able to read prints text, negotiate the website that blurs the boundaries between history and fiction, and be able to participate in online communities.  The more adept a reader is at using these skills, the more likely he or she is to reach the end of goal of solving the mystery in the series and winning cash prizes.  


The series is invaluable as an educational tool because it exemplifies new literacies thinking.  The design requires that the reader have digital skills, be able to work in a team, have critical thinking skills to navigate the multiple paths to the clues solutions, and that the reader can use the texts to create new writings on message boards, Facebook, or fanfiction sites.   The reader creates their own meaning and participates as an active audience by completing tasks, just like the main characters Amy and Dan, by doing research online and in books to weave together the clues.   The series encourages students to use their resources to figure out what they do not know which is an invaluable skill in this day and age.  
